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L. INTRODUCTION

Stop and think of a little-known story that makes you proud to be from Western New York.
Maybe it’s a story about abolitionists and suffragists working together for change, one about the
Seneca Nation (whose people have been in this place since time immemorial), the construction
of the Erie Canal, or the many lakes in our region. No matter what comes to mind, the stories you
think of can help connect us to our local place and our nation's history.

Our approach to nurturing critical historical thinking through inquiry

This project builds on previous work done by Dr. Rebekka Boysen-Taylor (Senior Curriculum
Advisor for the Frederick Douglass Family Initiatives/Teacher Educator), Dr. Vanessa
Anthony-Stevens (Educational Anthropologist/Teacher Educator), and Marco Seiferle Valencia
(Digital Librarian/Director of the Gary Strong Curriculum Library) in the College of Education,
Health and Human Sciences at the University of Idaho.

In 2018, we asked middle schoolers in Rebekka’s 7th-grade humanities classroom what they
wanted to learn about local history. We supported them in researching and identifying
compelling stories and primary sources and helped them create a digital history timeline. This
experience showed us how eager youth are to learn specific regional histories, and how often the
standard historical narrative leaves out the contributions of many people, including poor people,
women, people of color, LGBTQIA folks, young people, elders, and disabled folks.

The process helped us adults develop a template for a flexible, localized, student-centered
approach to historical inquiry rooted in young people’s critical thinking and questioning. Our
approach was inspired by the work of many brilliant classroom educators, historians, librarians,
anthropologists, archivists, and educational researchers. The methods we describe in this guide
can be used to expand the standard historical narrative anywhere! We quickly found that even
adults (ourselves included) were unaware of the fascinating histories that help to tell a more
complete and truthful history of our state and local community.

Bringing Critical Historical Inquiry to Western New York

In 2023, members of AKWAABA Heritage Associates, the Frederick Douglass Family
Initiatives, and the 1816 Farmington Quaker Meetinghouse worked together to curate this
collection of artifacts and guidance to help youth, families, and educators build their knowledge
of regional Underground Railroad histories in Western New York. A generous grant from the
Workforce Diversity Network provided support for this project.

By helping youth develop historical knowledge beyond the limited information often found in
textbooks and state standards, through a process of primary source analysis, educators become
better prepared to plan and facilitate social studies activities that are attentive to local context,
including the experiences of an array of New Yorkers. Teachers do not need to be local history
experts to begin this work, they can learn alongside their students. The artifacts offered here can



be analyzed using a simple but effective cycle of critical historical inquiry designed to be adapted
by educators based on what they know about the needs and interests of the youth they support.

The goals of this project are:

% To illuminate ways that our local history is also national history.

% To use primary archival objects and documents to learn the stories of the Underground
Railroad in Western New York and beyond.

% To examine how people in history worked together and navigated disagreements to
secure freedoms.

% To help youth name ways that knowing history can help us to solve problems today and
build a more just future.

Using this Guide in the Classroom

General questions to help learners critically examine stories from the Underground Railroad in
Western New York

The stories of the Underground Railroad do not begin with the arrival of enslaved Africans in
what we now call the United States of America. For this reason, where you start teaching African
American history matters...

If you and your students have yet to study the history, culture, government, art, technology, and
languages of African nations and peoples we recommend doing so, at least briefly, before
jumping into lessons about the Underground Railroad.

In U.S. schools, the story of enslavement is often the first (and sometimes the only) African
American history taught. Starting with a story of oppression, without a sense of what came
before it for people who experienced it, can reinforce negative stereotypes. For this reason, we
recommend you include a unit on African culture and history, before teaching about the
enslavement of diverse African peoples and their descendants. This foundation will provide
students with an appreciation for the linguistic and cultural diversity of Africa and deepen their
understanding of the stories of people forced into slavery across the Americas. The PBS series
Africa’s Great Civilizations is a good place to start, with teacher resources already aligned to
New York State Department of Education Standards.
https://www.pbs.org/show/africas-great-civilizations/
https://ny.pbslearningmedia.org/collection/africas-great-civilizations/

Teaching Hard History Framework

To teach well about the history of enslavement and abolition, consider the following cautions and
recommendations for teaching hard history with nuance, truthfulness, and care.
https://www.splcenter.org/sites/default/files/tt hard history american_slavery.pdf



https://www.pbs.org/show/africas-great-civilizations/
https://ny.pbslearningmedia.org/collection/africas-great-civilizations/
https://www.splcenter.org/sites/default/files/tt_hard_history_american_slavery.pdf

Localize it!

Now that you and your students have developed background knowledge, it is time to think about
ways people typically describe the past in our local region. (Examples include what textbooks
say about this place in the past and the present, as well as how this place is described on social
media, in travel guides, and in everyday conversations.)

e How are New York and New Yorkers described? How about your specific community?

e What is the standard story of New York’s history and of the Underground Railroad in this

place? (*This is also called the standard historical narrative)
e What is missing from the standard historical narrative?
e What do you know about children’s experiences in the past?

Learning Goals

e [ can define an artifact

e [ can define a primary source

e [ can define a secondary source

e [ can describe the benefits and drawbacks of using primary and secondary sources to
learn about history

e [ can analyze a source and make observations about it in connection with the present and
in my own life

Vocabulary
analysis, artifact, archival item, context, primary source, secondary source (*see bolded terms
below for definitions)

Alignment with New York State Content Standards

e The New York State Standards provide many opportunities to align the learning targets
above with specific grade-level standards. Social Studies standards provide abundant
opportunities to teach about the Underground Railroad in grade 4, when standards include
New York State history, and in Grades 7-8 and 11, when standards focus explicitly on
United States history. https://www.nysed.gov/standards-instruction/social-studies

e We recommend an interdisciplinary approach combining English language arts and social
studies standards to create more time for inquiry (if you teach social studies you are
always teaching literacy in some respect- give your students credit for the work they are
already doing!). This approach helps young people better connect our past and present by
using reading, writing, researching, and speaking as pathways to exploring and describing
their social worlds.

*For more information about teaching language and social studies together the work of
Dr. Agalwhal Ragnath https://www.tcpress.com/ruchi-agarwal-rangnath and Dr. Goldy
Muhammed https://hillpedagogies.com/ are great places to start!


https://www.nysed.gov/standards-instruction/social-studies
https://www.tcpress.com/ruchi-agarwal-rangnath
https://hillpedagogies.com/

II.

Critical Historical Inquiry Process

Set the stage with your students

Share the definition of an artifact with students. An artifact is something made by people,
it can also be called an archival item because it is something saved from the past.
Artifacts/archival items can be physical or digital. Artifacts include primary and
secondary sources.

Discuss the concept of context or the setting and conditions that help us make sense of an
artifact in connection to other events, people, and policies. For instance, if the artifact
was a photo showing citizens speaking out against book bans at a school board meeting,
it would be important to understand the history, policies, and current attempts to ban
books nationally and nationally.

Ask the learner(s) to define what primary and secondary sources are. Offer a variety of
items and have them sort the items individually, with partners, or in small groups. Here is
an example sort from the Library of Congress. Depending on the age and interests of the
learner(s) you can create your own set or use this one.

o Once the items are sorted- look up or offer definitions of primary (firsthand, raw
images, objects, and accounts from people who witnessed events firsthand during
the time you are studying) and secondary (secondhand accounts that retell,
examine, explain, or summarize) sources. Look at the sorted items and determine
whether they are in the correct piles. This is a great small-group activity.

When encountering a historical artifact, we recommend looking at it for 5-10 minutes to
observe it in detail before discussing it. This can seem like an uncomfortable amount of
time, try it anyway and see what you think!

You can take notes, record questions, and track your questions during this quiet time.
There are many details that we miss when we take a quick glance and begin talking about

an item right away. Prioritize 5-7 minutes for silent examination before jumping into

conversation- take your time to look at the big picture and the details!

A simple series of questions to begin analyzing about a historical artifact includes:

What is this item?

What do I see?

What information is included?

What information is missing?

Who made this item? Why?

What was it used for? Who would have used it?

To foster critical thinking ask:

Whose perspective is represented? Whose perspectives are missing? Why?

Who has power in this situation? How is the power being used and for what end?
What systems/institutions are part of this history? How do systems, policies, and laws
impact individuals and communities? How do people change systems?

To center personal, everyday relevance and local connections ask:

How does this connect to New York today?


https://www.loc.gov/static/programs/teachers/professional-development/documents/PS-SS-sort-Activity.pdf

How does this connect to things in my everyday life?

How does this connect to what I am studying? What questions does this source bring up
for me currently? (If you come back and look again later, you may have different
questions!)

What do I want to research or examine next to understand this artifact or history?

What are my takeaways?

Teachers may also consider using the Library of Congress’ Primary Source Analysis Tools
located here.


https://www.loc.gov/programs/teachers/getting-started-with-primary-sources/guides/

III. Underground Railroad Artifacts from Western New York
A. Title: Payntor Image of the Edmonson Sisters

Image:

e} i,

Source: John H. Payntor, Fugitives of Pearl (Washington, D.C.: Associated Publishers, [1930]),
after p. 64.

Take a few minutes to just look at the artifact above.
e What do you see in the image? (take the time to look at the big picture as well as the
details in various parts of the image)
e What questions do you have about what you see?
e How does this connect to things you already know or want to learn more about?
Read the information accompanying the artifact to learn more (we refer to this information as
the context given).

Context Given:

“On April 15, 1848, abolitionists executed a plan to free over 70 people enslaved by families in
Washington, D.C. The freedom seekers were to travel aboard The Pearl, sail down the Potomac
River and up Chesapeake Bay, landing in the free state of New Jersey. Forced by weather



conditions to anchor overnight, the ship and people were caught by agents of “owners.” The
recaptured freedom seekers were then sold to slave marketers in the Deep South, setting a fearful
example for others in D.C. Mary and Emily Edmonson, sisters aged about 15 and 13, two of 14
children of a free father and enslaved mother, were sold to slave agents in New Orleans. After
about six months awaiting a possible fate of sale into sexual slavery, they were freed by funds
raised by their father, Paul Edmonson, with help from northern churches and abolitionist agent,
William Chaplin. They moved immediately to the Farmington-Macedon community in central
New York.”

Thinking critically about the context (we call this the expanded context).

e Whose stories are included here?
e Who is telling the story?
Expanded Context:

The Edmonson sisters’ story is an example of relationships built between abolitionists (both
Black and white) and freedom seckers.

As you examine the artifacts in this collection pay close attention to ways that the people you
learn about were part of a community working together for freedom. How did people support one
another? What places do you see mentioned beyond your local community?

Once free, Mary and Emily continued to pursue their educations with the support of Harriet
Beecher Stowe, author of the best-selling antislavery novel Uncle Tom s Cabin, the Quaker
community in Farmington/Macedon, and the Plymouth Congregational Church in Brooklyn, NY.
They also spoke out against enslavement in abolitionist meetings. The sisters attended school
together at New York Central College and Oberlin College. While at Oberlin, Mary died of
tuberculosis. Emily became a teacher at a school for African American women in Washington,
D.C. where she was the neighbor of her fellow abolitionists and long-time friends Frederick and
Anna Murray Douglass in Anacostia, VA.

Additional Resources:
Mary-Kay Belant, “Mary and Emily Edmondson: Freedom Sought, Freedom Lost, Freedom

Gained,”
https://farmingtonmeetinghouse.org/mary-and-emily-edmonson-freedom-sought-freedom-lost-fr

eedom-gained/.

The Pearl Incident https://www.whitehousehistory.org/the-pearl-incident

Edmonson Sisters Trail Sign in Virginia

https://media.alexandriava.gov/docs-archives/historic/info/archaeology/trailsignedmonsonsisters.
pdf


https://farmingtonmeetinghouse.org/mary-and-emily-edmonson-freedom-sought-freedom-lost-freedom-gained/
https://farmingtonmeetinghouse.org/mary-and-emily-edmonson-freedom-sought-freedom-lost-freedom-gained/
https://www.whitehousehistory.org/the-pearl-incident
https://media.alexandriava.gov/docs-archives/historic/info/archaeology/trailsignedmonsonsisters.pdf
https://media.alexandriava.gov/docs-archives/historic/info/archaeology/trailsignedmonsonsisters.pdf

B. Title: Frederick Douglass with the Edmonson Sisters at Fugitive Slave Law Convention,
Cazenovia, New York

Image:

Source: https://www.si.edu/object/npg_L_NPG.19.95

Take a few minutes to just look at the artifact above.

e What do you see in the image? (take the time to look at the big picture, as well as the
details in various parts of the image)
e What questions do you have about what you see?
e How does this connect to things you already know or want to learn more about?
°


https://www.si.edu/object/npg_L_NPG.19.95
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Read the information accompanying the artifact to learn more.

Context Given:

“Artist

Ezra Greenleaf Weld, 26 Oct 1801 - 14 Oct 1874
Sitter

Frederick Douglass, Feb 1818 - 20 Feb 1895
Gerrit Smith, 6 Mar 1797 - 28 Dec 1874

Emily Catherine Edmonson, 1835 - 1895

Mary Edmonson, 1832 - 1853

Theodosia Gilbert Chaplin, 1819 - 1855

Exhibition Label

In 1850, as Congress debated the harsh new Fugitive Slave Law, more than two thousand people
heeded the call of abolitionist Gerrit Smith (standing, center) to meet in Cazenovia, New York,
and protest the impending legislation. Among the participants were Emily and Mary Edmondson
(in plaid shawls), whose freedom had been purchased by abolitionists in 1848, and Frederick
Douglass (seated, center right), who served as the convention’s presiding officer. On the
gathering’s second day, the overflowing crowd moved from its initial meeting place in a church
to a nearby orchard. There, a local daguerreotypist, Ezra Greenleaf Weld, made this image.”

Thinking critically about the context.
e Whose stories are included here?
e Who is telling the story?
Expanded Context:

The Cazenovia Convention was a gathering of people organized in response to the proposed
1850 Fugitive Slave Law, which was intended to make it easier for enslavers to recapture
enslaved people who escaped to free states. These laws made it a crime, punishable by 6 months
in jail and a $1000 fine, to aid freedom seekers anywhere in the United States. Abolitionists,
including free black people, previously enslaved people, and white collaborators (many from
Quaker communities), organized themselves to protect and assist freedom seekers and resisted
legal efforts to preserve the institution (or legal practice) of slavery in the United States.
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William C. Chaplin, an abolitionist agent, was scheduled to arrive at the convention in triumph
with two people he had helped escape from enslavement by prominent members of Congress.
Instead, all three men were captured in Silver Spring, Maryland. Chaplin was jailed with a bond
of more than $20,000. His fiancée, Theodosia Gilbert, is seated here, with Frederick Douglass,
presiding officer of the convention, on her right and Joseph C. Hathaway, one of the
vice-presidents of the convention on her left. Hathaway was one of several abolitionists
(including Anne V. Adams, J.C. Hathaway’s sister Phoebe Hathaway, Elizabeth D. Smith, and
William R. Smith) who accompanied the Edmonson sisters from the Farmington-Macedon area.
It was at Cazenovia that Frederick Douglass and the Edmonson sisters first met.
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C. Title: Image of Annie Douglass and Frederick Douglass, 1859

Image:

https://www. theadvocate com/baton_rouge/entertainment life/ southern un1vers1t -home-to-rare-
frederick-douglass-portrait/article_1a215922-b275-11ed-9afl-e7da43f2decb.html
Take a few minutes to just look at the artifact above.
e What do you see in the image? (take the time to look at the big picture as well as the
details in various parts of the image)
e What questions do you have about what you see?
e How does this connect to things you already know or want to learn more about?



https://www.loc.gov/resource/mss11879.48001/?sp=8&r=-1.135,-0.029,3.182,1.296,0
https://www.theadvocate.com/baton_rouge/entertainment_life/southern-university-home-to-rare-frederick-douglass-portrait/article_1a215922-b275-11ed-9af1-e7da43f2decb.html
https://www.theadvocate.com/baton_rouge/entertainment_life/southern-university-home-to-rare-frederick-douglass-portrait/article_1a215922-b275-11ed-9af1-e7da43f2decb.html
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Read the information accompanying the artifact to learn more.
Context Given:

“The photograph of Frederick Douglass and his daughter Annie hangs in its original frame in the
Special Collections room on the third floor of Southern University's John B. Cade Library. The
photo has been part of Southern's collection since the school's 1880 founding in New Orleans.”
“You never see him [Frederick Douglass] with his arm around anyone in any photo, except in
this one," Hughes said. "And you never see him smile in his photos, because he wanted to dispel
the myth found in the caricatures of the 'happy slave' that were common at the time.”
Thinking critically about the context (we call this the expanded context)...

e Whose stories are included here?

e Who is telling the story?

Expanded Context:

In this picture, Annie Douglass, who grew up in Rochester, NY is 10 and her father, Frederick
Douglass, is 41. The Douglass family were abolitionists who fought for the freedom of enslaved
peoples in the U.S. during the mid-1800s. Frederick was an author and speaker, sharing his
experience of being born into slavery in Maryland and taking his freedom at the age of 20 with
the help of his wife Anna Murray Douglass. Anna was one of the original conductors on the
Underground Railroad, feeding and clothing freedom seekers in her home while Frederick spoke
out against slavery and published his abolitionist newspaper, The North Star. Frederick and Anna
had five children (Rosetta, Lewis, Frederick, Charles, and Annie), all of whom participated in the
Underground Railroad and the Anti-slavery cause as children. In the Cazenovia image included
in this document, Frederick Douglass can be seen sitting just in front of and between the
Edmonson sisters, Mary and Emily.

To learn more about Anna Murray Douglass’ life check out the open-source curriculum about her
work on the Underground Railroad in Rochester written by Rebekka with guidance from the
Douglass family and historian Leigh Fought. It contains primary and secondary sources. The text
below, taken directly from that unit, is a helpful foundation for those teaching/learning about the
Underground Railroad.

“Anna and Frederick were black abolitionists demanding an end to slavery during the 1800°s.
While they were both from Maryland, Anna was born free and Frederick was born into slavery.
They met in Baltimore when Frederick’s enslaver hired him out as a caulker in the shipyards.
Anna helped Frederick to escape and the two were married in the north.

The form of slavery in the Southern U.S. was legal and racialized (specifically- white people
enslaved black people who had been stolen from Africa or born into slavery for financial gain).
Americans know much more about Frederick than about Anna, so we need to do some digging to
learn more about her contributions to the Underground Railroad, the Douglass family, and the
abolition movement. The Underground Railroad was a secret network of people who helped
freedom seekers escape. Conductors helped to transport those seeking freedom, fed them, and
provided them with shelter and resources at great personal risk. Anna also donated her personal
income to and volunteered for, local Anti-slavery societies. She was an abolitionist, which is
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someone who demands an end to something, in her case that something was the institution of
slavery. As a black woman, wife, and mother, Anna’s work did not receive the same recognition
as her husband's.”

https://oercommons.org/courseware/lesson/66371/overview


https://oercommons.org/courseware/lesson/66371/overview
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D. Title: Letter, Annie Douglass to Frederick Douglass, Rochester, NY, Dec. 7, 1859

Image:
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Source:

(This source includes more information and a transcript/typed copy of the letter in case the
cursive handwrltlng is dlfﬁcult to read)

ss-famlly/ letter-of-annie-douglass/

Take a few minutes to just look at the artifact above.
e What do you see in the image? (take the time to look at the big picture as well as the
details in various parts of the image)
e What questions do you have about what you see?
e How does this connect to things you already know or want to learn more about?


https://digital.nls.uk/learning/struggles-for-liberty/themes/the-anna-murray-and-frederick-douglass-family/letter-of-annie-douglass/
https://digital.nls.uk/learning/struggles-for-liberty/themes/the-anna-murray-and-frederick-douglass-family/letter-of-annie-douglass/
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Read the information accompanying the artifact to learn more.
Context Given:

“Born in Rochester in 1849, Annie Douglass (1849-1860) was Anna Murray Douglass
(1813-1882) and Frederick Douglass’s (1818-1895) youngest daughter. From a very young age,
she was an impassioned antislavery activist and social justice campaigner. On 7 December 1859,
Annie wrote a letter to her father in which she protested against the execution of John Brown
(1800-1859), the white freedom-fighter who had led the unsuccessful campaign to arm enslaved
people and capture Harper’s Ferry’s arsenal in Virginia in October.”

Thinking critically about the context.
e Whose stories are included here?
e Who is telling the story?
Expanded Context:

Though we do not often read about children’s experiences when studying the past, we know
young people make important contributions to their families and communities- inspiring and
supporting work for justice and equality. In this letter, we can see that Annie was an engaged
family and community member who had plenty to share with her father about her experience as a
student, friend, and activist.

e What does Annie’s letter help you to understand about her life and family?

e What part of Annie’s letter do you connect with?

e What news and important ideas would you share if you were writing a letter to a close
family member an ocean away today?

e What do you think it will be like for a child in the future to read your letter?

In the video below, from the 2022 Memorial Celebration for Anna and Annie Douglass at Mt.
Hope Cemetery, you can listen to Nettie Washington Douglass speaks about Annie’s life and
place in the Douglass Family. Nettie is the great-great-great granddaughter of Frederick and
Anna.

(https://www.youtube.com/watch?v=nyaeC43m6-E Nettie speaks between the 19-20 minute
marks)


https://www.youtube.com/watch?v=nyaeC43m6-E
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IV. RESOURCES

Historians are beginning to more carefully document and highlight young people’s stories than in
the past. To learn more about children’s anti-slavery efforts check out Michael Roy, Young
Abolitionists: Children of the Abolitionist Movement
https://nyupress.org/9781479830091/young-abolitionists/

In this book, Roy “uncovers how young advocates—Black and white alike—confidently
delivered antislavery speeches within their schools, enrolled in juvenile antislavery societies, and
contributed to the editorial process of antislavery newspapers. They aided fugitive slaves,
attended antislavery fairs, and engaged in activities commemorating John Brown’s legacy. They
even affixed their signatures to antislavery petitions, thus challenging the boundaries of their
own citizenship.

Abolitionists saw childhood as a force for social change. With the help of parents and teachers,
children acted in concrete ways against slavery and made a meaningful contribution toward its
demise. Young Abolitionists honors their contributions and reminds us that children can—and
must—>be included in the fight for a better world.”

Learning in Community

An essential part of doing Critical Historical Inquiry is the opportunity for youth to talk with
elders in their families and communities and to use what they learn in their own lives. These
conversations, alongside visits to local libraries, museums, and historical societies, help youth to
meaningfully connect past and present.

In the Rochester/Farmington area, we recommend examining digital and place-based resources
from the following not-for-profit organizations. Youth and families can also be invited to bring in
primary sources from their own lives that connect to the topics they are studying at school.
Creating a local collection of stories is a great long term project that future students and
community members can learn from and add to over time.

Once youth have examined artifacts from home and the classroom, help them connect with
people in the community to continue learning and using the knowledge they gain to make
positive change!

AKWAABA Tours

AKWAABA interprets the 19th-century freedom movement through tours, reenactments,
plays and other educational presentations of the sites, personalities and events that
comprised the Underground Railroad, especially those identified with the Finger Lakes
region of New York State. https.//akwaabatours.org/

The 1816 Farmington Meetinghouse
The 1816 Farmington Quaker Meetinghouse Museum preserves and interprets the 1816

Meetinghouse as a national site of conscience and a cornerstone of historic movements


https://nyupress.org/9781479830091/young-abolitionists/
https://akwaabatours.org/
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for equal rights, social justice, and peace, including rights for Native Americans, African
Americans, and women, encouraging visitors to explore equality, justice and peace in

their own lives. https://farmingtonmeetinghouse.org/

Frederick Douglass Family Initiatives
Frederick Douglass Family Initiatives (FDFI) is an Abolitionist and Antiracist non-profit

organization founded by direct descendants of Frederick Douglass and Booker T.
Washington. Headquartered in Rochester, NY, we’re focused on the struggle for racial
equity and an end to human exploitation. https:/fdfi.org/

Underground Railroad Consortium of New York State

The Underground Railroad Consortium of New York State (URCNYYS) is a coalition of
organizations across New York State with programs and sites related to the Underground
Railroad that preserve and celebrate Underground Railroad history and its relevance for
today.

https://www.urcnys.org/

Uncovering the Underground Railroad, Abolitionism, and African American Life in
Wayne County, New York, 1820 to 1880

This survey of historic sites gives extensive information about the Underground Railroad
in the Farmington-Macedon area, including the home of William R. and Eliza Smith,
where the Edmonson sisters likely stayed, and the “Bird’s Nest School,” which the
Edmonson sisters attended.

https: ne.n 4 n ring-the-Underground-Railr



https://farmingtonmeetinghouse.org/
https://fdfi.org/
https://www.urcnys.org/
https://web.co.wayne.ny.us/483/Uncovering-the-Underground-Railroad
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V. ARTIFACT ANALYSIS TEMPLATE

The template includes the descriptive headers and prompts we used. It was created by Marco
Seiferle-Valencia and Rebekka Boysen-Taylor at the University of Idaho. We encourage you to
try it with artifacts from your own community. If you do, let us know how it goes!

Title:
Image(s):
Source:

Take a few minutes to just look at the artifact above.
e What do you see in the image? (take the time to look at the big picture as well as the
details in various parts of the image)
e What questions do you have about what you see?
e How does this connect to things you already know or want to learn more about?

Read the information accompanying the artifact to learn more.

Context Given:

(This is information from the original source of the artifact. When conducting historical research
the context given can be incomplete, outdated, or disconnected from our local, everyday present-
so we include it, and build upon it in the next section.)

Thinking critically about the context.
e Whose stories are included here?
e Who is telling the story?
Expanded Context:

(Additional information about how this connects to other local, regional, and national histories
and issues (past and present), along with links to help those who want to learn more keep
investigating!)



